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Fundamentals of Literacy Instruction and
the Five Essential Components of Reading

National Reading Panel (2000).
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Students need to read and write EVERY day!




Effective Vocabulary Instruction: NRP Key Findings

e Teach Words Directly: Provide explicit instruction for key vocabulary in texts.

e Expose Words Often: Use repetition and multiple encounters across contexts.

e Use Rich Contexts: Teach words through meaningful, content-based learning.

e Clarify Tasks: Restructure vocabulary activities to ensure clear understanding.

e Promote Active Learning: Engage students in interactive word-learning tasks.

e Use Technology: Incorporate digital tools to enhance vocabulary development.

e Support Incidental Learning: Encourage vocabulary growth through reading and experience.

e Vary Instructional Methods: Combine strategies for greater impact—no one-size-fits-all.

From National Reading Panel (2000), page 4—4.
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Background Knowledge

Prior Knowledge and Experience

Overview Overview 2]
Does the reader possess adequate prior . SRR SR TN R S L R R
knowledge and/or experience regarding b Writing Prompt
the topic of this specific text to manage o o S Qe s e e e s
the material that is presented? — R
Are there any explicit connections that — o0 ol o e et oo s ek e e
can be made between what content the R e e el s e
reader will encounter in this specific text e e e
and other learning that may occur in this
or another class? -

Connect o

Does the reader possess adequate prior
knowledge and/or experience regarding
the vocabulary used within this specific
text to manage the material that is

p resen ted 7 Describe a time when you observed an animal or insect outside. What did you notice?

Write a very brief response based on your personal experience. There is no right or wrong answer.

Does the reader possess adequate
knowledge of and/or experience with the
genre of this specific text to manage the
material that is presented?




What does the sentence below say?

“The haystack was important
because the cloth ripped.”

What does this sentence mean?



Decoding Only Gets Us So Far

“The haystack was important
because the cloth ripped.”

This sentence is about parachuting.

It is a good example of how decoding words and
sentences doesn't necessarily make the text accessible.
Simple words and sentences about unknown topics are

inaccessible.



We Also Need Knowledge + Skills

What does it matter? A
What does it mean? ‘
et does teay? -

ThinkCERCA students develop the skills to:

e understand what text says (Decoding)
e understand what the text means (Comprehending)

Rehearse the Application of Grade Level
Literacy Skills with Close Reading and the
Writing

Build Background Knowledge with Additional
Reading Practice

Learn Phonemic Awareness and Decoding
with Our Foundational Reading Program

e and analyze and respond to ideas that matter (Analyzing, Evaluating, and Creating

Constructed Responses.)



Word Recognition

Using Morphology to Teach Vocabulary
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Vocabulary - Glossary & CERCA Words

Which Words Can | Use to Teach Morphology?

Modue Vocabulary

Key Academic Terms

Overview Glossary (23] Grad‘igu,laynlt 1
Glossary Key Academic Terms. CERCA Words

anonymous Necebsoky (B et

(adj.): unknown
Learn
—_— ballots
Connect (noun): pieces of paper on which the voter marks his/her vote Explicit Vocabulary Strategy Instruction—Word Parts: U the

! t s to introduce the
Read candidate Vocabulary Presen :?n Resource: intro e the Vocabulary
Check (noun): a person who wants or is nominated for an office Notebooks Routine anc
“What other

Analyze candidates

(noun): people who are running in an election

Plan

Congress Yean We call the
Summarize (noun): the legislative branch of the United States government, made up of the House of Representatives and the Senate C : Have studer
d the ¢

Deveiop elections
(noun): hiring through a vote
Create Symeryms
Electoral College

Draft (noun): the process in which a group of people, who represent the number of Senators and Representatives in the state!
cast votes for the election of the president and vice president

Review

Vacabulary Concepts Vocabulary Strategies

electors
(noun): members of the Electoral College

electors Word Parts (Morpholo

(noun): a member of the Electoral College

Look for familiar word parts

enact
(verb): put into action Word Relationships Finding common ideas or

relationships with groups of words
(noun): times when the rule does not appl :

generations Prefixes Breaking apart words and use th
(noun): groups of people born in the same time period prefixes to ake sence of them

inconsistencies
(noun): irreqularities; problems in a process

Synonyms Finding similarities among groups of
words




Unlocking Word Meaning: How Affixes Transform Words
Suffixes, Prefixes, and Roots

Prefixes Root Suffixes
ac - to cept s- plural
ex - from to take, hold, ed- past tense

seize, capture

ing- continuous
state

ion - act, state



Suffixes, Prefixes, and Roots
Morpheme Mapping Steps: Exceptions

sentence.

any given state (with
exceptions for Maine and
Nebraska) -- even by only a
few votes -- gets all of that
state's electoral votes.

Step What to Do Example: Exceptions Model
Recognize | don't know what the word | “What does exceptions Circle or highlight the word.
means. mean in this sentence?”
Analyze Break the word into ex- (out) + cept (take) + -ion | Use a morpheme chart or
morphemes. (act/state) + -s (plural) word-part guide.
Think Use the parts to think about | “Maybe it means the act of Explain your thinking.
the meaning. taking something out—so
something that doesn'’t
follow the rule.”
Check Look at the context in the The candidate who wins Ask: Does my definition

Mmake sense?




Using Morphology to Understand Vocabulary
Same Root, Different Meaning: Accept vs. Except

‘Il will accept all of your ideas
except the one about skipping
vocabulary instruction.”

We often confuse words which sound similar and yet
their meanings can be very different.



Most Common Affixes in English

Prefixes Suffixes
in- -ed
un- -ing
mis- -S
dis- -es
fore- -er
re- -or
de- -y
pre- -able
a- -ible

-hood
-ship
-ion

L ist of common morphemes



https://www.fldoe.org/core/fileparse.php/16294/urlt/morphemeML.pdf

Word Relationships - What Are Word Families?

How Shared Roots Create Meaning Connections Across Words

A word family is a group of
words that share a common
root or base word.

Learning word families helps students:
Understand unfamiliar words in
context
Build connections across subjects
Develop vocabulary breadth and
depth

g
g
5

instruction

substructure '

superstructure
obstruction

construction

misconstrue

destruction

instructor

You are in school to learn from this.

Something that stands in your way could be called what?

What is another word for misunderstanding something?

Some homes have basements, which

may be considered to be these.

This form of work involves building

homes and office buildings

After an earthquake or other natural disaster,

what do people need to do to their homes?

A flood can wash away an entire

town, creating this on a massive scale.

Your teacher is also known as this, since he or she builds
your knowledge about math, reading, science, and history.
The structures within a building site that

are often not even seen are part of what

What do you call something that

is built on top of something else?




Modeling a Word Family

Use Morphology to Make Meaning Visible

Teaching one root introduces re s
students to 5+ academic de con ed
words with shared meaning :gi
and pattern recognition! in de or
struct ly
: ive ity
th “build” ness
How many new words can s:b es
you “construct” using a prefix, super ure f’ndg
suffix or both? infra 5
al |jsm
ist




Language Comprehension

Background Knowledge, Vocabulary, Language Structure, Verbal Reasoning, Literacy Knowledge
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Vocabulary and Comprehension

“Vocabulary and comprehension are so closely related
that it is debatable if they should even be separate
components of reading. Without attaching meaning to
words, decoding and “reading” becomes pointless.
Vocabulary serves as the bridge between the word-level
processes of phonics and the cognitive processes of
comprehension.”

-  Teaching and Learning Vocabulary, Kamil and Hiebert 2005



The Matthew Effect

Vocabulary | :
. The relationship
EXP.Osure to R'Ch_ Text between vocabulary
Direct Instruction and comprehension:
Reading
| comprehension
Good Poor influences the growth

Readers | - Readers of vocabulary

The rich get richer
and the poor get poorer

knowledge during the
school years

Read more,
gain more
words

Read IeSS, Stanovich K. E. (1986). Matthew effects in
g ain fewer reading: Some consequences of individual
differences in the acquisition of literacy.
words Reading Research Quarterly, 21(4)
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What the Research Says

Cognitive Model of Reading Assessment:
McKenna & Stahl 2009

Children in Phonological Decoding and
Awareness Sight-word =
households of > Kowledie P Figt:.:e_\- ia
“ontex

professional parents
have.. Print Concepts 9 Y

Automatic Word

Expressive vocabulary ( \ Recognition \

2x larger than
working-class parents.

Vocabulary

Background Reading
Knowledge Language Comprehension

=9 Comprchension |=3»

. Knowledge of
Receptive vocabulary Text and

5x larger than children sScntcncc
tructures '
Strategic

from the lowest K ) Knowledge /

incomes.

Hart, B, & Risley, T. R. (1995). Meaningful General Specific Knowledge of ﬁ
differences in the everyday experience Purpose for Purpose for Strategies for

of young American children. Paul H Readin _) Readin .9 Readin
Brookes Publishing. = R g




Developing Expressive and Receptive Vocabulary
Understanding Language & Vocabulary Types

Expressive Vocabulary Receptive Vocabulary
Using Understanding

e Words a student can use in writing or speaking e Words a student can understanding when
e [earned through explicit instruction and reading or listening

practice e Developed through listening, reading, and
e Active, intentional use context
e Supportsoral language and writing e  Passive, recognition-based understanding

e Supports reading comprehension

The Vocabulary Learning Task Is Huge
e The average third grader knows something like 15,000 words.

e The average sixth grade student knows something like 25,000 words.

e The average high school graduate knows something like 50,000 words.

Graves, M. F. (2006). The Vlocabulary Book: Learning and Instruction. Teachers College Press.
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Vocabulary in Complex Thinking

“A person who knows more words can speak, and even
think, more precisely about the world. A person who
knows the terms scarlet, crimson, azure, and indigo can
think about colors in a different way than a person who is
limited to red and blue.

Words divide the world; the more words we have the
more complex ways we can think about the world.”

- Teaching Word Meanings, Stahl & Nagy



Explicit vs. Implicit Vocabulary Instruction
Why Balance Matters

“Students will implicitly gain a large vocabulary by intense exposure to rich
language, interspersed with brief discussion of meanings, furthermore they
believe that it's more efficient to spend time listening and reading interesting

Explicit

materials.” - E.D. Hirsch e Teaches specific words directly
e Should be strategic and selective
Age In e Less efficient long-term if used alone
Vocabular
Years sl y e Choose words across contexts
°
1to 1%z |Toddlers develop around a 20-word vocabulary during this time. (Satglgseg_t_%fah SR 15 ey wieel & Gy
2 By the time a child is 2 years old, he/she will have a 200-300-word ¢ A(El(u Ittyvorcil lgrowth slows without
vocabulary. INtentional learning
3 Vocabulary grows to be about 900-1,000 words by the time a child is 3 years old.
o o
4 The typical 4-year-old child will have about a 1,500-1,600-word vocabulary. I m pl IcIt
o By the time a child reaches school age and heads to kindergarten, he/she will have : EFOWS VoiibUIar% ch.hiou.gh eXdeSU r(ej.
between a 2,100- and 2,200-word vocabulary. appens r'oug Is.enmg and reading
e Builds steadily over time
The 6-year-old child typically has a 2,600 word expressive vocabulary (words he ° Use knowledge-building curriculum
6 or she says), and a receptive vocabulary (words he or she understands) of 20,000~ ° Listening to complex texts accelerates
24,000 words. th
grow .
12 By the time a child is 12 years old, he/she will understand (have a ® S.ta rtyoung - cumulative advantage el
receptive vocabulary) of about 50,000 words. time




Overview

Glossary

Learn
Connect
Read
Check

Analyze

Plan

Summarize

Develop

Create

Draft

Review

Vocabulary - Glossary

Which Words Do | Teach?

Glossary

arc
(noun): a curved path like the outside edge of a circle

baffled
(verb): confused

bound
(adj.): joined together

centuries
(noun): periods of one hundred years

concluded
(verb): made a decision after looking at the evidence

constantly
(adv.): always; continually

convinced
(adj.): sure; confident that one is correct

explanation
(noun): a statement that makes something clear

force
(noun): anything that pushes or pulls on an object

formula
(noun): a fixed form of words or symbols that can help explain scientific phenomenon

gravity
(noun): the natural force that causes things to move toward each other

inertia
(noun): the tendency for something to continue along the same path

mass
(noun): a measure of an amount of matter

matter

Ry

Students are capable of learning
approximately 3,000 words per
year, or about 7 words per day

(Beck, McKeown, & Kucan, 2002).

Vocabulary is highly
predictive of later
reading
comprehension.




How do we choose which words to explicitly teach?

First, categorize words in the text...

.Stomelling with Vocabulary

Tie r 1 Build Your Vocabulary

THINKCERCA'S APPROACH

Focus Words
Words that are common and Grade 6, Unit 1, Module 1

likely known by most | | P
students

Focus Words (Assessed in Reading Comprehension)

e Alley (noun): small street or passageway between

the backs of buildings

e Coatroom (noun): small room that holds personal

Tier 2 belongings ] = % © Build Your
abula

4 Vocabulary
e Emotional (adj.): having intense feelings

e Misunderstanding (noun): failure to understand

Words that are high-utility, Iy S N N —
likely to cross contexts and are «  Raggedy (acj): worn out and threadbare

e Rattling (adj.): bouncing around and making s!

essential for understanding i, Focus Words Lists

text e Tippy-tip (adj.): farthest possible place

" e W ) T
.
Tiers | ..
Link to Unit Vocabulary Slides A hes it .

Words that are less commmon,
or content-specific, but are
needed in the moment to
understand text




How do we choose which words to explicitly teach?
Prioritize Tier 2 Words Over the Others

Tier 1

Students with a
language-based
disability may need
supports:

e Pictures

e Brief explanations

e Demonstrations

Tier 2

Words that are
high-utility, likely
to cross contexts
and are essential

for
understanding
text

Beck, McKowen, and Kucan (2002)

Tier 3

May be critical for
understanding text, but
MmMay Nnot warrant

Instruction time.

e Teach these in context
of the passage

e Support meaning
when needed

e Think receptive or
expressive as you
prioritize



Vocabulary in Motion
Words Can Shift Tiers Depending on Context

Tier 1 Tier 2 Tier 3
Words that are common Words that are Words that are less
and likely known by most high-utility, likely to cross common, or
students contexts and are essential content-specific, but are
e pull for understanding text needed in the moment to
e force understand text
® gravity
“This rule says that things like to keep doing what they're doing. Moving things keep moving
straight ahead (and things standing still keep standing stilll—unless some force makes them
change.

Planets also naturally like to travel straight. For them to move in a circle instead, something
has to keep tugging them around.

Newton thought, Earth's gravity can pull apples from high up in trees. Could the same force

pulling on the apple also pull on the moon? Could Earth's gravity be the mysterious, invisible
string that keeps the moon from flying off into space?”



Explicit Vocabulary Instruction that Works

<« Bringing to Light Dark Matter

BEST PRACTICES

Text preerences

Brlngmgto Light Dark Matter [

Graphic Organizers
Frayer Model

Building word knowledge and conceptual understanding
vocabulary

Bringing to Light Dark Matter

SKILLS FOCUS

Suggested Time: 15 minutes

By Joseph Taylor

Build Your Vocabulary:

Rationale/Research Base M ap a Word — Mysterious
Exploring Key concept word related to the reading helps studen : ) US News and World Report
Student Tasks: conceptual understanding and build vocabulary to make meani Instructions: Analyzing key vocabulary words will help you better understand
B their reasoning. the texts you are reading. Word mapping can also help the words “stick” in
Complete the Frayer R . .
Vocabulary activity Optimal Application Notes: your memory. Complete the map below with the vocabulary word provided in Click on the green hand fO r a visual
o AR 1A Bl oF the title. Use a dictionary if necessary. Fill as many boxes as you can.
P: Identify no more than 2-3 essential terms for Frayer Model notes.
S8 all grou
o aesT - R
N Vocabulary Word and Definition summary.
Onling| S
Technol Tool d
Word Sort s il ch echnolio OO0ISs an
=1 O/R ‘
higH ge and conceptual understanding using the necd \ »,
Embedded Vocabul
) o mbedded Vocabular
Learn
student Read
Student Tasks:
student: Read the text.
Pict Vocabulary word Synonym (similar or like word
eaningful o relevant t the it or Bringing to Light Dark Matter 5]
Vocabulary: | Have, Who Has
Online ThinkCERCA h the ta
sk By Joseph Taylor
Instructions: US News and World Report
ps you fa Each group (or group member if doing small groups) receives a card. If doing groups, each @
their mo) group (or group 2 grolips) e Click on the green hand for a visual summary.
group should designate a speaker. The group with the card number 1 starts by saying “I
e s ik ioes e essorig vt sl e :::f:u‘ have number 1, Who has?” then reads the definition. A Ten-year-old Vera Cooper felt a quiver of excitement when she saw the bedroom she and her older sister,
Ao Ruth, would share in their family’s new house in Washington, D.C. Its large window faced north and allowed
The designated speaker from the group who has the corresponding definition responds, “I for a view of the night sky unimpeded by objects and the city’s lights. Vera would be able to observe the
Jand says the word. The speaker then flips the card over and says. “Who has (reads stars! She positioned her bed right against the window.
] finition)?” This wrap-around matching game continues until it ends with the person ) . . )
The house's celestial views would intrigue and delight her and set her off on a lifelong journey to advance
ooperative egan the game saying ° have” and reading the element on the card. That person ey v o S Sl oo T S
fo announce the game’s end. material in the universe called dark matter—a discovery that would fundamentally alter our understanding
of the cosmos.

Learning



https://docs.google.com/presentation/d/1ii4S91xYMYOAftTWK3JNfyJbNYE3zaC81PqaxKoMC44/edit?usp=sharing
https://docs.google.com/presentation/d/1ii4S91xYMYOAftTWK3JNfyJbNYE3zaC81PqaxKoMC44/edit?usp=sharing

Processing and Storing Vocabulary

Two Kinds of Memory - Building Automaticity

Declarative Memory

e Episodic (personal experiences) and
Semantic (facts, vocabulary).

“I remmember that the Civil War started in 1861."

“I know the steps to teach how to find the main
idea.”

Nondeclarative Memory

e Procedural motor (e.g., riding a bike) and
procedural nonmotor (e.g., decoding).

Like riding a bike, you don't think about every
move—you just do it.

For teachers: typing an email, taking attendance,

or noticing a student who looks confused—you
just know how after doing it many times.

Aoccdrnig to rscheearch at Cmabrigde
Uinervtisy, it deosn’t mttaer in waht oredr
the Itteers in a wrod are; the olny iprmoetnt
tihng is taht the frist and Isat Itteer be at the
rghit pclae. The rset can be a total mses and
you can sitll raed it wouthit porbelm. Tihs is
bcuseae the huamn mnid deos not raed
ervey lteter by istlef, but the wrod as a
wlohe. Amzanig, huh?

PS: hwo'd you like to run this by your sepll
ckehcer?



Cradual Release and Deep Engagement for Last Word Learning

Moving Toward Ownership

You Do It You Do It

s o lis Together Alone

~ Teacher _ Students help Students Students create
introduces word identify definition/ generate a mind map

. meaning in meaning with .
in context context peers independently

Sy
Build Your Vocabulary

Antonyms: Use the Explicit Vocabulary Strategy Instruction resources to introduce or review Antonyms. Use Map.a Word: Introvert, extrovert, assess

examples from Build Your Vocabulary page and the word lists to illustrate and exemplify the difference Detwean | e e oo oo et s

an antonym and words that are related but perhaps aren't quite antonyms. For example extrovert is an antonym eSS

for introvert, but "loudmouth” is related to the term extrovert but it is not an antonym. (Module words: introvert,

extrovert, assess).

Misunderstanding

[ Vocanulary Word and Datton

Sto‘rytglllng with Vocabulary: Using the focus words a'_1d their s VP A T a e
definitions, have students brainstorm a story (alone or in groups) way by writing and sharing
e P - it st .
that uses those words naturally. After everyone's written their SRR
drafts, share some of the stories as a class and discuss the different

¢ . How to play:
contexts in which the words were used.

1. Review the vocabulary,
definitions, and parts of speech.
L Bociravniibno bt ico the




Bringing It All Together: Building a

Vocabulary-Rich Classroom

Connecting Knowledge, Strategy, and Equity to Elevate Literacy

Vocabulary is... Wy
IS

e the bridge between word recognition and comprehension. -4!'———

most effective when taught through both explicit instruction and incidental exposure.

strengthened through repeated exposure and stored in long-term memory through

practice.

expanded through morphology and word families that build both breadth and depth.

deeply connected to background knowledge, which drives comprehension.

supported by scaffolds like modeling, visuals, graphic organizers, and interactive tools.

an equity lever—providing access, voice, and opportunity for all students.

“One forgets words as one forgets names. One's vocabulary needs constant fertilizing or it will die.”

-Evelyn Waugh, English Writer



Thank You!



